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Building a Culture of Reading

Important Book Histories

	AZ 9th Grade Reading Standard


	(1.5.1) Read from a variety of genres with accuracy, automaticity (immediate recognition), and prosody (expression).
(1.6.4) Connect information and events in text to experience and to related text and sources.


	Teacher Facilitation
	Objective: Students will reflect on their reading history.  Students will recognize the role that their personal history has had in shaping their reading proficiency.
· It is important to acknowledge that struggling adolescent readers don’t just happen; each student has a set of experiences that shapes their attitudes towards reading, and those attitudes impact their development as proficient readers

· Most struggling readers have accumulated many and consistent negative experiences with reading: constant difficulty with comprehension, humiliation in front of peers, negative messaging from teachers doubting their ability, lack of real-world examples valuing reading, etc.

· Many struggling readers cannot remember their last positive experience with a book

· Important book histories ask students to think back and try to recall at least one positive experience they’ve had with reading; for some that may have been in kindergarten or outside of a formal school setting

· It also lets them acknowledge how negative experiences with reading also played a role in getting them where they are today

· It’s important for teachers to share their own reading histories and to expose their own negative experiences with books; often, struggling readers perceive the “good” or “smart” students have an easy time reading and never struggle
· After modeling your own personal book history, have students work on creating their own; this activity will require a lot of teacher-prompting for some students

· Expect “I hate all reading” and “I don’t have any positives.  Books suck!”
· Encourage students to be honest about their negative attitudes and experiences that helped create those feelings, but also push them to try to remember some time that they had a good experience with a book

· Depending on class size, ask students to share 1 positive and 1 negative experience with reading with the whole class or in a small group setting; encourage class discussion on how these experiences have shaped them as readers

· Ask students to do a quickwrite reflection after the discussion answering the question, “Did you notice any similarities or trends in your classmates’ book histories?  Why do you think our personal book histories are important?”


	Assessment
	For their oral sharing of personal book histories, you can use this checklist (also provide to students before the activity):
Important Book History Self-Check
Did you…

____
Share at least one positive and one negative experience with reading?

____
Write one sentence explaining why each was positive or negative?

____
Tell how old you were or what grade the experience took place in?

____
Include the titles of the books for each experience?

____
Include the authors of the books (if you remember)?

____
Speak in a clear voice that was loud enough for your classmates to hear?

____
Make eye-contact with your classmates while speaking?

____
Answer any questions you classmates had respectfully?

____
Make at least 3 respectful comments on other classmates’ book histories?


	Example
	Title: The Polar Express
Author: Chris Van Allsburg
Explain two reasons why the book is important to you:

1. We read this picture book every year on Christmas Eve as little kids, right before we put the cookies out for Santa and had to go to bed.  My mom kept it hidden the rest of the year, so it was a special treat. My brother and sister and I would sit around and look at the beautiful picture as my mom read it to us.

2. This book makes me remember happy memories with my family.  On the inside cover, you can see where my little sister did this drawing when she was 3 or 4 and how she tried to spell our names with these shaky letters.  I still have the book.
Literary histories can often determine how we read and write.  Past reading experiences influence our current reading and writing.  List five positive or negative reading and/or writing events that affect the way you read and write today. You don’t have to ask student to go into as much detail here, but it is helpful to model a wide range of reading experiences for them to help prompt more thoughtful responses on their part.
1. Great Expectations by Charles Dickens – Ugh!  We had to read this in 9th grade, and it was inside our huge textbooks.  I had to carry it home for a mile walk every day.  It was so heavy, so I started to hate it.

2. James and the Giant Peach by Roald Dahl – I thought it was so funny that James’ parents were killed by an angry rhinoceros on the first page!  I read that book and laughed the whole time.
3. When I was in 2nd grade, I was reading Nancy Drew mysteries, and there was a character named Hannah, and I didn’t know how to say the name.  It looked a lot like the word Hanukah, which we had just studied in a unit on holidays, so I just started calling her Hanukah in my head.  When I did a book report in class, I kept talking about this person Hanukah and my teacher interrupted me and asked who I was talking about.  Kids laughed at me and it was so embarrassing. 
4. One day, when I was about 8 I told my dad I was bored, and so he got The Red Pony by John Steinbeck off the shelf and told me it was his favorite book when he was young.  It was the first book that wasn’t in a series like Babysitter’s Club or Nancy Drew that I read.  I was really lucky to have a dad who always gave me great books to read and we would talk about them.  Ever since, John Steinbeck has been my favorite author, just like my dad.
5. The Scarlett Letter by Nathaniel Hawthorne – I had to read it in 11th grade, and my teacher made us analyze all these symbols.  I hated this book, and I think it was the first time I cheated and used SparkNotes on line to help me write a paper.


	Author/Source


	Tovani, C. (2000). I read it but I don’t get it: Comprehension Strategies for Adolescent Readers. Portland, MN: Stenhouse Publishers.
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Most everyone can remember a book that has had an impact on his or her own life.  Often this book is connected to a pleasurable experience.  It could have been the first book you ever learned to read.  It could have been a book that troubled you.  An important book doesn’t necessarily have to be well-loved.  Think about your history as a reader.  Recall a book that sticks out in your mind and complete the following:

Title: _________________________________________________________________________
Author: ______________________________________________________________________
Explain two reasons why the book is important to you:

1.

2.

Literary histories can often determine how we read and write.  Past reading experiences influence our current reading and writing.  List five positive or negative reading and/or writing events that affect the way you read and write today.

1.

2.

3.

4.

5.
Reader’s Surveys
	AZ 9th Grade Reading Standard


	(1.5.1) Read from a variety of genres with accuracy, automaticity (immediate recognition), and prosody (expression).

	Teacher Facilitation
	Objective: Students will choose reading material that is interesting and engaging for them.  Students will increase reading fluency through consistent independent reading.  
· You probably have seen many different versions of an initial reader’s survey to administer at the beginning of the year
· Any of these can give you important feedback about individual student attitudes towards reading and the genres that are going to engage a particular student

· Consider tailoring questions in any reader’s survey to the needs of your own classroom

· Keep a student’s survey in his/her portfolio or folder an reference it throughout the year to help students conduct productive visits to the library or make recommendations about books in your classroom library

· Ask students to return to the reading survey at the end of quarter or term to see if they have anything to add to their reading preferences



	Assessment
	Do students attempt to search in specific areas of the library for books that match their interests?

Do students express excitement about discovering new genres that engage them?

Do students move beyond picking up random books or choosing books after cursory investigations?



	Example
	See below

	Author/Source


	Megan McWenie


Reader’s Survey

[image: image3.wmf][image: image4.jpg]



1. Do you read any of the following on a regular basis? Circle.

Magazines
Newspapers

Internet Sites
Emails

Manuals Advertisements

Instant Messaging

Novels
Non-Fiction Books

Homework
Billboards
Applications

Instructions
2. How many minutes or hours do you read OUTSIDE of school?

3. Did you or do you read with family members growing up? With who? Parents, grandparents, older siblings, younger siblings or cousins, etc.?

4. How many books did you read last year?

5. What’s the best book or story you’ve ever read?  Why?

6. What’s the worst book or story you’ve ever read?  Why?

7. What kind of stories do you like to read about?  Circle any categories below that sound interesting.

Action & Adventure
Ancient Civilizations
Biography & Autobiography
Careers

Cities & Landmarks
History


Geography & World Events
Heroes & Great Events

Humor


Love & Relationships
Music & Art


Myth, Legends, & Folklore
Mystery

Space


Science & Technology

Natural Disaster 

War


Sports & Hobbies
Nature & Environment
8. Do you prefer non-fiction books (true stories & facts) or fiction (made up stories, poetry, novels)?
Comprehension Strategies
It Says—I Say—And So

	AZ 9th Grade Reading Standard


	(3.1.8) Support conclusions drawn from ideas and concepts in expository text.

	Teacher Facilitation
	Objective: Students will make logical inferences based on evidence in the text.  
· This is a scaffolding strategy to help students distinguish between making “wild guesses” after reading and “logical inferences” that are based on a close reading of the text
· Helps students when the answer to a question isn’t right there (see QAR) in the text; moves students beyond detail recall and knowledge/comprehension level questions
· It helps to practice the strategy with a common fable or with a picture book (be careful assuming that all students are familiar with standard children’s fables like Goldilocks or Red Riding Hood depending on their background and prior knowledge)
· Model the strategy with literal right there questions and move on to higher analysis level think-and-search and “author & me” (see QAR) type questions
· In the “It Says” column, make sure to record exact events or information from the text; you can also quote from the text here

· You may record multiple pieces of textual evidence per question

· To scaffold for students who struggle making inferences, you might want to number how many pieces of evidence students should record
· When students master the strategy, they should begin to make inferences on their own


	Assessment
	Evaluate the inferences in the “And So” Column.

This strategy may also be used as a pre-writing activity.  Students may include the conclusions and ideas in their “And So” Columns in literary analysis.



	Example
	Question

It Says

I Say

And So

1. Read the Question

2. Find Information from the text that will help you answer the question.

3. Think about what you know about the information.

4. Combine what the text says with what you know to come up with the answer.

Is it right to sentence teen offenders to life in prison?

1) “During the past three decades, Colorado has eroded long-standing legal protections for juveniles and cut treatment options while adopting harsher penalties”

2) “prosecutors can bypass the juvenile justice system to charge teens as adults without review by a judge or uniform criteria imposed by the state”

3) legislators “gave police more latitude to interrogate suspects younger than 18 without an adult present”
Some teens can change their life if they get counseling.  
Shouldn’t a judge or a jury decide if a teen is tried as an adult?  Prosecutors may just want to win cases and look good.

I thought you couldn’t be questioned without your parents.  I bet some kids say stupid stuff that gets them in trouble.

Teens shouldn’t be sentenced to life in prison.  The system in Colorado seems unfair.  They don’t get a chance for counseling and prosecutors have too much power.  They don’t have the rights they deserve, like having a parent there to help them.
Quotations from “Teen crime, adult time.” Moffiet, M. & Simpson K. (3/24/2006).  The Denver Post http://www.denverpost.com/teencrime/ci_3636564 



	Author/Source


	Beers, K. (2003). When kids can’t read, what teachers can do. Portsmouth, NH: Heinemann.
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Title of Selection: __________________________________________

	Question
	It Says
	I Say
	And So

	1. Read the Question
	2. Find Information from the text that will help you answer the question.
	3. Think about what you know about the information.
	4. Combine what the text says with what you know to come up with the answer.

	Why did Goldilocks break Baby Bear’s chair?
	Story says she sits down in the baby chair but she’s no baby.
	Baby chairs aren’t very big because they’re for babies and she is bigger and weighs more.
	And so she is too heavy for the chair so it broke.

	
	
	
	


Most Important Word
	AZ 9th Grade Reading Standard


	(2.1.1) Describe the author’s use of literary elements: theme, characterization, setting, and plot.

	Teacher Facilitation
	Objective: Students will discuss important themes from a text.  Students will relate theme to the characters, setting, and plot of a text.

· After reading a class text, the teacher gives students a most important word worksheet

· In groups of 3-4, students have decided on one word that best represents a particular story, book, chapter, etc.

· Students cannot choose a character or place name

· After a set time for debate within the group, the students record the word on the worksheets

· Students then must prove how this word relates to the characters, theme, setting, plot and conflict of the reading.  Students should write in complete sentences.



	Assessment
	Teachers should use comprehension assessments for texts used with a Most Important Word activity.  After completing this, are students more successful when answering questions or writing essays about literary elements in a text?  Such assessments may include comprehension questions, written response to reading, analytical writing, or projects on readings.  

It might also be beneficial to track students’ mastery of literary elements over time.  Are students more comfortable making connections between characters and theme?  How do they perform on standardized tests when asked to identify or evaluate setting and plot?



	Example
	If students have just read the first half of Night by Elie Wiesel, a group might choose the word PAIN for the most important word.  They could then relate this word back to each of the literary elements as follows:

Characters: Elie and his family feel pain when they have to wait for the train out in the hot sun without any food or water.

Theme: The theme of pain is important because the book talks about how much pain and suffering people can endure before going crazy.
Setting: Everything about the ghetto and concentration camps is to make the Jews have more pain.  It’s always cold, they have to get up early, they don’t have enough beds.
Plot: Elie survives each part of the book because he is young and strong and maybe can take more pain.
Conflict: One of the important conflicts in the book is between Elie and the Kappo who thinks it’s fun to beat people.



	Author/Source


	Beers, K. (2003). When kids cant’s read, what teachers can do. Portsmouth, NH: Heinemann.


[image: image6.wmf]Most Important Word
Title of Selection: __________________________________________


Probable Passage
	AZ 9th Grade Reading Standard


	(1.6.1) Predict text content using prior knowledge and text features (e.g., illustrations, titles, topic sentences, key words).



	Teacher Facilitation
	Objective: Students will activate prior knowledge before reading and make predictions about what they will read.  Students will make inferences about a text.

· Before reading a class text, the teacher gives students a probable passage worksheet

· On the board or on an overhead, the teacher list 8-10 words from the reading or chapter the class is about to read

· In groups of 2-3, students work together to put the listed words into one of four boxes on worksheet: characters, setting, problem, and outcomes

· Students then write a prediction detailing what they think the reading will be about based on the word sorting activity.  This is the “Gist Statement”

· The gist statement should be one sentence and contain all the words from the boxes, except unknown words

· Independently, or in their groups, students write 2-3 questions that might have puzzled them during the word sorting activity

· Each group shares its gist statement with the class; the teacher might record the various predictions

· The teacher should return to the gist statements during or after reading and ask students to judge which group made the most accurate predictions

· Students may also return to their “To Discover” questions and answer them



	Assessment
	Teachers should use comprehension assessments for texts used with a probable passage activity.  Does comprehension improve for individual students or classes as a whole when using probable passage?

Such assessments may include comprehension questions, written response to reading, analytical writing, or projects on readings



	Example
	List the words/phrases: guilt, bird, seashore, frostflower, jagged ivory bones, plover boy, gun, quicksilver, sins, and headlands on the board for the book Forgive My Guilt by Robert Tristram Coffin.

A group might organize the words as follows:

Characters: boy, birds
Setting: sea
Problem: gun, sin
Outcomes: guilt, jagged ivory bones
Unknown words: plover, frostflower, quicksilver

Their gist statement might then become:
A boy goes to the sea hunting but some birds fly up and they scare him so he shoots and someone else is there and he throws his jagged ivory bones into the sea and feels guilty.

Students might generate questions like:
Why did they boy have a gun?

What is a plover?

Did the boy so the shooting or get shot?



	Author/Source


	Beers, K. (2003). When kids cant’s read, what teachers can do. Portsmouth, NH: Heinemann.


Probable Passage
Title of Selection: __________________________________________

	Characters
	Setting
	Problem

	
	
	


Gist Statement…

_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
	Outcomes
	Unknown Words
	To discover…

	
	
	


 Somebody Wanted But So

	AZ 9th Grade Reading Standard


	(3.1.1) Compare (and contrast) original text to a summary for accuracy of the main ideas, inclusion of critical details, and the extent to which it conveys the underlying meaning of the original text.


	Teacher Facilitation
	Objective: Students will write a summary of a short story or novel.

· Teacher gives students a SWBS worksheet

· To model the SWBS technique of summarizing, it is helpful to demonstrate with a short, fun reading like a picture book.

· A teacher might use a fairy tale or fable, like Jon Schieshka’s The Stinky Cheese Man and Other Fairly Stupid Tales
· Teacher reads the short selection and models finding the “Somebody” (main character) and what they “Wanted” (rising action, motivation, plot) and the “But” (problem, climax) and to “So” (solution, resolution, falling action).

· With a short selection it might take only one SWBS sentence to summarize

· With longer selections, students might fill out one line of a SWBS graphic organizer for each chapter or reading session

· This is also a good strategy to teach students to use on standardized assessments—students can write an SWBS statement for narrative passage on the AIMS before they start answering questions.



	Assessment
	Have students turn SWBS graphic organizer worksheets into the frame for writing a more formal summary.  Each line of the graphic organizer can become a sentence (some may be combined) in a formal summary paragraph. Assess written summaries.  To accommodate for students with IEPs or English language learners, you may choose to assess an oral retelling, using a retelling rubric.



	Example
	For Goldilocks
Goldilocks wanted to find the best chair, porridge, and bed but she was sneaking around somebody’s house so she got in trouble when the bears came home.



	Author/Source


	Beers, K. (2003). When kids can’t read, what teachers can do. Portsmouth, NH: Heinemann.




Somebody Wanted But So
Title of Selection: __________________________________________

	Somebody
	Wanted
	But
	So

	Who are the main people in the section or chapter?
	What did these people want?
	What problem happened to prevent them from getting what they wanted?
	How did the problem get solved?  Did they get what they wanted?  Or did something else happen?

	Little Red Riding Hood
	wanted to go to her grandmother’s house
	but the Big Bad Wolf dressed up as her grandmother
	 so he could eat her so dinner.



	The Stinky Cheese Man
	wanted to run and for people to chase him
	but he was too stinky for people to chase
	so he fell in the river and came apart.

	
	
	
	


Somebody Wanted But So
Title of Selection: __________________________________________

	Somebody
	Wanted
	But
	So

	Who are the main people in the section or chapter?
	What did these people want?
	What problem happened to prevent them from getting what they wanted?
	How did the problem get solved?  Did they get what they wanted?  Or did something else happen?

	
	
	
	


Tea Party
	AZ 9th Grade Reading Standard


	(1.6.1) Predict text content using prior knowledge and text features (e.g., illustrations, titles, topic sentences, key words).



	Teacher Facilitation
	Objective: Students will activate prior knowledge before reading and make predictions about what they will read.  Students will compare and contrast ideas from the reading.

· This is a frontloading strategy that helps build background knowledge for texts that students might struggle with

· It is also a movement activity that allows students to get up and talk to each other in a structured way (thus its name, Tea Party)

· Choose 10-15 quotations from the text that express important themes from the reading, foreshadow important events, or describe important characters

· Mount or copy these quotations on index cards.  Every student should have a card, though some quotations might be repeated

· Students have 4 goals during the “Tea Party”

· Share their card with as many classmates as they can

· Listen to peers read their quotations

· Compare and contrast their quotations

· Make predictions about what these cards might be about.

· Before beginning the Tea Party set clear expectations for what a Tea Party looks and sounds like
· Ask a student to help you model sharing and commenting on quotations

· Highlight examples and non-examples of behavior

· Behavior should be like a “Tea Party:” polite, attentive, etc.

· After the tea party activity, ask students to write prediction statement based on their interactions with quotations and conversations with other students

· Don’t worry too much about the accuracy of the predictions; even if student predictions are far off the mark, they have begun to engage with the text and build the schema necessary to be more successful



	Assessment
	Informal Observation of student conversations
Student Prediction Statements

It can also be helpful to post student prediction statements in the classroom and ask students to reflect on the accuracy of their predictions after reading the selected text.


	Example
	Examples of quotations from the book Three Cups of Tea, a challenging text that is about topics most students have limited background knowledge of: the Islamic world, remote regions of Pakistan & Afghanistan, etc. 

Do you see how beautiful this Koran is? …. I can’t read it…. I can’t read anything. This is the greatest sadness in my life. 

We Americans think you have to accomplish everything quickly…Haji Ali taught me to share three cups of tea, to slow down and make building relationships as important as building projects.
“If you really want to change a culture, to empower women…the answer is to educate girls.”
"In times of war, you often hear leaders—Christian, Jewish, and Muslim—saying, ‘God is on our side.’ But that isn’t true. In war, God is on the side of refugees, widows, and orphans."



	Author/Source


	Beers, K. (2003). When kids can’t read, what teachers can do. Portsmouth, NH: Heinemann.




Textbook Scavenger Hunt

	AZ 9th Grade Reading Standard


	(1.1) Demonstrate understanding of print concepts.

(1.6.1) PO 1. Predict text content using prior knowledge and text features (e.g., illustrations, titles, topic sentences, key words).


	Teacher Facilitation
	Objective: Students will understand the purpose of a table of contents.  Students will use a table of contents to find specific parts of a class text.

· Teacher models reading a table of contents of a class text using an overhead model or projecting the book onto a screen with a document camera

· Teacher models the different parts of a table of contents

· Teacher and students investigate how the book is organized

· In groups of 2-3 students then complete a scavenger hunt to familiarize themselves with the parts and resources in the text

· The teacher might also include some of the terminology from the table of contents in vocabulary study words.  For example “workshop” or “unit” or “graphic organizer”



	Assessment
	The teacher should evaluate how well students were able to use the table of contents based on their scavenger hunt responses.  The teacher might also conduct informal assessments by orally requesting students to perform tasks that require them to use the table of contents, for example: “What is the comprehension focus in Workshop 6?”



	Author/Source 


	Secondary Literacy. (2005). New York: Teach for America.


rBook Scavenger Hunt

Directions:  Complete the following work by looking through the rBook.  Use the Table of Contents to help you navigate your way through the book.

1) The Table of Contents is on page ________.
2) Please fill in the blanks for how the Table of Contents formats information on each workshop:


3) What is the title of Workshop 4?

4) Workshop 1 has three readings.  List the title of two of these readings. 

5) In Workshop 2, list two Target Words from the Vocabulary Builder.


_________________________
___________________________
6) How many questions can be found in Workshop 3 Wrap-up? _______

7) On what pages numbers was Workshop 3 Wrap-up found? ________

8) What is the title of the Comprehension Focus activity for “Day the Music Died” in Workshop 4?

9) What kind or reading is “Leaving Crime Behind” in Workshop 8?

10) What page does the Glossary begin on? ______

11) What is one graphic organizer found in the Reading Handbook?  Draw it here.
12) What is one graphic organizer found in the Writing Handbook?  Draw it here.
Vocabulary Strategies
Concept Circle

	AZ 9th Grade Reading Standard


	(1.4.2) Infer word meanings from context (e.g., definition, example, restatement, comparison/contrast, cause/effect).

	Teacher Facilitation
	Objective: Students will make meaningful connections between high level vocabulary words.  Students will compare and contrast vocabulary concepts.

· Students shown a prepared circle (on overhead, whiteboard, worksheet); each quarter of the circle contains a word or phrase relating to a vocabulary concept

· Students then have to describe or give a name to a concept related to the words/phrases in the circle

· You can also use this strategy in reverse, giving the students the overarching concept vocabulary word and have them fill in the concept circle with related word

· This strategy works best when dealing with vocabulary words in a thematic unit (i.e., the vocabulary is all related to a common social studies theme like segregation or the cold war or a scientific unit like the cell or the human brain)

· This activity as works well as a group or partner activity after it has been appropriately modeled by the teacher



	Assessment
	Using either oral questioning or in a more formal written assessment, a teacher can ask the follow up questions below to have students continue to demonstrate higher order connections between thematic vocabulary words.

1) How does ___________________ relate to __________________?

2) You would most likely register to…

3) A demonstration is a…

4) One concept we have been studying this week is prejudice.  When might a teenager encounter prejudice?

5) How does ________________ relate to the topic of Civil Rights?



	Example
	

	Author/Source


	Allen, J. (1999). Words, words, words: Teaching vocabulary in grades 4-12. Portland, ME: Stenhouse Publishers.


Concept Circle Activity

In the remaining sections of the circle below, write three more words relating to the (name of workshop or unit here)
Concept Topic: (vocabulary concept



term like segregation 

or diseases here or leave

blank for students to fill in)
6) Choose two words from your circle and fill them in the blanks below.  Then answer the question.

How does __________________ relate to _________________?

7) You would most likely find a target word in…

8) A target word is a…

9) One concept we have been studying this week is target word or concept.  When might a teenager encounter target word?

10) Choose one word from your circle and fill it in the blank below.  Then answer the question.

How does ________________ relate to the topic of Concept Topic?
Context Connections
	AZ 9th Grade Reading Standard


	(1.4.2) Infer word meanings from context (e.g., definition, example, restatement, comparison/contrast, cause/effect).

(1.4.3) Distinguish between the denotative and connotative meanings of words.



	Teacher Facilitation
	Objective: Students will use context clues to attack new vocabulary in readings.  Students will make personal connections to new vocabulary.

· In guided practice, teacher directs students to find the example of the new vocabulary word in the reading and copy the FULL sentence in the “Context” box (it helps to note page #/paragraph for future reference
· Model how to explain “What it is…”  Ask students to help in giving explanations; these do not need to be definitions, rather should be related to the connotation of the word in the context of the sentence
· Model different examples of “What it is NOT…”  Ask students to help in giving examples.  Often explaining what a word is NOT helps solidify the specific meaning of the word in context 

· To help students internalize the word, have them connect the word to relatable real-world examples and situations from their own life
· Model 1-2 examples of how this word might be used in similar contexts

· Ask students to brainstorm their own examples

· Model making a connection to your own life or community and then ask students to do the same

· They should record their own personal connection, not yours

· After modeling this strategy and providing guided practice a few times, students should be able to do this independently or in partners.  

· If students do it independently, it is helpful to do a Think-Pair-Share afterwards will a partner to do a peer-check if students truly understood the word and to expose them to more varied ways to think about the word



	Assessment
	You can collect the Connections graphic organizers that students complete independently.  If you use vocabulary quiz or vocabulary items on tests, this can be a more formal assessment of mastery.  You might also ask students to use these words in their writing to assess their level of understanding of the word.


	Example
	

	Author/Source


	Allen, J. (1999). Words, words, words: Teaching vocabulary in grades 4-12. Portland, ME: Stenhouse Publishers.


Vocabulary Context Connections

Frayer Model

	AZ 9th Grade Reading Standard


	(1.4.2) Infer word meanings from context (e.g., definition, example, restatement, comparison/contrast, cause/effect).

	Teacher Facilitation
	Objective: Students will define and give examples of new vocabulary words.
· Frayer Model works especially well with science and math terms, and some social studies terms and vocabulary.
· Nouns that are terms or concepts work best, for example

· In guided practice, teacher directs students to write a student-friendly definition (rephrase textbook or dictionary definitions)

· Model listing the characteristics or traits of the word (this is why nouns work best).  Ask students to contribute additional ideas.

· Model listing the examples and non-examples (this is why nouns work best).  Ask students to contribute additional ideas.

· After modeling this strategy and providing guided practice a few times, students should be able to do this independently or in partners.  

· If students do it independently, it is helpful to do a Think-Pair-Share afterwards will a partner to do a peer-check if students truly understood the word and to expose them to more varied ways to think about the word



	Assessment
	You can collect the Frayer Model graphic organizers that students complete independently.  If you use vocabulary quiz or vocabulary items on tests, this can be a more formal assessment of mastery.  You might also ask students to use these words in their writing to assess their level of understanding of the word.



	Example
	

	Author/Source


	AIMS Tutoring Materials, Fall Break Prep Camp, PUHSD




Root Tree

	AZ 9th Grade Reading Standard


	(1.4.1) Determine the meaning of vocabulary, using linguistic roots and affixes (e.g., Latin, Greek, Anglo-Saxon).



	Teacher Facilitation
	Objective: Students will recognize common root words.  Students will use root words to understand unfamiliar words in text.

· Choose a common root word (Google “root words” and you will have multiple choices for word lists)

· Have students draw a tree or provide a worksheet

· On the base of the trunk, write the root and it’s meaning

· Higher up on the trunk, write a key word that contains to root and write a definition for the key word

· On the branches, students write as many other words as they can find with that root and a definition for each word

· Students can “collect” these words from independent reading, class texts, from TV dialogue, readings in other classes, etc

· Students add new words on their own; they should include where they saw, heard, or read the word

· You may also have a class bulletin board with a tree constructed; students can add index cards with new words encountered; ask them to share new words as opening/closing activities

· You probably shouldn’t focus on more than 8-12 root words per school year.



	Assessment
	A teacher may check for a completion/participation grade every one to two weeks.  Vocabulary trees may be turned in once a quarter for a more substantial grade.  This encourages students to keep up with them.

For assessing how well this particular strategy helps students decode unfamiliar words, use word recognition assessments, perhaps at the beginning and end of the year.  You can also use fluency assessments or a Basic Reading Inventory to evaluate a student’s word attack skills—so they use word parts to help them understand new vocabulary.

 

	Example
	

	Author/Source 


	Allen, J. (1999). Words, words, words: Teaching vocabulary in grades 4-12. Portland, ME: Stenhouse Publishers.


Vocabulary Tree
Any time you hear, see, or read a word that contains the root on the tree trunk, add it to your vocbulary tree.  Be sure to include a defintion for the new word and where you found it. 

Word Mapping

	AZ 9th Grade Reading Standard


	(1.4.2) Infer word meanings from context (e.g., definition, example, restatement, comparison/contrast, cause/effect).

	Teacher Facilitation
	Objective: Students will make connections between words.  Students will identify synonyms and antonyms for new words.  

· In guided practice, teacher models finding what the word “Is” (meanings and explanations)
· In guided practice, teacher models finding what the word “Is Not” (antonyms)

· In guided practice, teacher models the closest “synonym” for the word 

· Then, teacher asks students to help brainstorm “examples” and “non-examples”
· Students often confuse explanations  and examples of the words, so be ready to redirect their ideas to the most appropriate spot on the map

· After modeling this strategy and providing guided practice a few times, students should be able to do this independently or in partners.  

· If students do it independently, it is helpful to do a Think-Pair-Share afterwards will a partner to do a peer-check if students truly understood the word and to expose them to more varied ways to think about the word



	Assessment
	You can collect the Word Mapping graphic organizers that students complete independently.  If you use vocabulary quiz or vocabulary items on tests, this can be a more formal assessment of mastery.  You might also ask students to use these words in their writing to assess their level of understanding of the word.



	Example
	

	Author/Source


	Allen, J. (1999). Words, words, words: Teaching vocabulary in grades 4-12. Portland, ME: Stenhouse Publishers.




Word Mapping



Wordline (linear array)
	AZ 9th Grade Reading Standard


	(1.4.2) Infer word meanings from context (e.g., definition, example, restatement, comparison/contrast, cause/effect).

	Teacher Facilitation
	Objective: Students will make connections between words.  Students will identify a range of synonyms and antonyms for new words.  

· Also called Linear Arrays
· This activity can help students understand the concept of degrees of difference between words, especially adverbs and adjectives
· You can also use this to push them to higher-level, more vivid and descriptive language
· For example, a low-level linear array (perhaps for ELL students or lower grades would be: COLD—COOL—LUKEWARM—WARM—HOT

· For more advanced descriptors ARCTIC—FREEZING—TEPID—SIZZLING—BOILING 
· You may have students generate their own responses by leaving either the circles or boxes on an individual wordline blank
· This activity can also be adapted to involve manipulatives.  You may have specific vocabulary words on cards/post-its, etc and ask students to move them along a wordline poster



	Assessment
	You can collect the Worgline graphic organizers that students complete independently.  If you use vocabulary quiz or vocabulary items on tests, this can be a more formal assessment of mastery.  You might also ask students to use these words in their writing to assess their level of understanding of the word.



	Example
	

	Author/Source


	Allen, J. (1999). Words, words, words: Teaching vocabulary in grades 4-12. Portland, ME: Stenhouse Publishers.


WordLine

Fill in the circles on the Wordline with words that represent the degrees of difference between the two antonyms on either side of the wordline.


Writing Response Strategies
Quotation Journal

	AZ 9th Grade Writing Standard


	(3.1) Expressive writing includes personal narratives, stories, poetry, songs, and dramatic pieces. Writing may be based on real or imagined events.



	Teacher Facilitation
	Objective: Students will write a narrative using vivid.  Students will respond to literature using an original voice.

· This writing strategy allows students to plan a response to literature or informational text that is vivid and engaging

· Teacher starts by having the class brainstorm as a whole ideas for each column in a RAFT chart on the board

· Start with the ROLE column – brainstorm all the different roles there might have been in a reading; jobs, types of personalities, positions in a family, etc.

· Then brainstorm as many different kinds of AUDIENCE as possible, hopefully related to the reading

· Brainstorm as many formats of writing as possible: letter, essay, texting, billboard, pamphlet, verdict, webpage, etc.

· Last, brainstorm topics that are applicable to the reading material

· The brainstorming session may take 5-15 minutes depending on the teacher’s intent for the assignment.  Is it a quickwrite or journal entry or a longer formal writing piece that will be revised multiple times?

· Each individual student then chooses to take on one specific role and write from that perspective.  They choose a specific audience to address.  They choose whichever format interests them.  The topic may be self-selected, or the instructor may assign a specific topic.

· Depending on teacher directives, a student then writes a response to the reading.  

· For example, a student who has just finished reading Swallowing Stones (about a gun-related accidental death) might write as a scientist addressing the government in an editorial on the issue of gun control



	Assessment
	Since this is most often a more formal writing assignment, using a formal writing rubric is usually the best choice.  For example, a Six Traits rubric or an AIMS scoring rubric would be good choices.  Students might also keep a writing portfolio and compare RAFT assignments from the beginning to the end of the year.



	Example
	

	Author/Source 


	Dr. Liz Spaulding, UNLV




R.A.F.T.

	AZ 9th Grade Writing Standard


	(3.1) Expressive writing includes personal narratives, stories, poetry, songs, and dramatic pieces. Writing may be based on real or imagined events.



	Teacher Facilitation
	Objective: Students will write a narrative using vivid language.  Students will respond to literature using an original voice.

· This writing strategy allows students to plan a response to literature or informational text that is vivid and engaging

· Teacher starts by having the class brainstorm as a whole ideas for each column in a RAFT chart on the board

· Start with the ROLE column – brainstorm all the different roles there might have been in a reading; jobs, types of personalities, positions in a family, etc.

· Then brainstorm as many different kinds of AUDIENCE as possible, hopefully related to the reading

· Brainstorm as many formats of writing as possible: letter, essay, texting, billboard, pamphlet, verdict, webpage, etc.

· Last, brainstorm topics that are applicable to the reading material

· The brainstorming session may take 5-15 minutes depending on the teacher’s intent for the assignment.  Is it a quickwrite or journal entry or a longer formal writing piece that will be revised multiple times?

· Each individual student then chooses to take on one specific role and write from that perspective.  They choose a specific audience to address.  They choose whichever format interests them.  The topic may be self-selected, or the instructor may assign a specific topic.

· Depending on teacher directives, a student then writes a response to the reading.  

· For example, a student who has just finished reading Swallowing Stones (about a gun-related accidental death) might write as a scientist addressing the government in an editorial on the issue of gun control



	Assessment
	Since this is most often a more formal writing assignment, using a formal writing rubric is usually the best choice.  For example, a Six Traits rubric or an AIMS scoring rubric would be good choices.  Students might also keep a writing portfolio and compare RAFT assignments from the beginning to the end of the year.



	Example
	Role

Audience

Format

Topic

· writer 

· artist 

· character 

· scientist 

· adventurer 

· inventor 

· juror 

· judge 

· historian 

· reporter 

· rebel 

· therapist 

· self 

· peer group 

· government 

· parents 

· fictional character(s) 

· committee 

· jury 

· judge 

· activists 

· immortality 

· animals or objects 

·   journal 

· editorial 

· brochure

· interview 

· video 

· song lyric 

· cartoon 

· game 

· primary document 

· critique 

· issue relevant to the text or time period 

· topic of personal interest or concern for the role or audience 

· topic related to an essential question 


	Author/Source 


	Beers, K. (2003). When kids cant’s read, what teachers can do. Portsmouth, NH: Heinemann.




R.A.F.T.

Assignment: __________________________________________
	ROLE
	AUDIENCE
	FORMAT
	TOPIC

	
	
	
	


R.A.F.T. – “You Can Grow Your Intelligence” Article
Role: Neuron


Audience: Brain

Format: Passing Notes

Topic: How to Grow Your Intelligence

Hey, Brain, what are you doing?

Shh, Neuron, leave me alone, I’m watching TV.
I don’t care.  Do you really need to watch another episode of Fear Factor?  Come on, I’m really bored.

Go hang out with some of the other neuron nerds.
I can’t, there aren’t that many of us up here.  I used to always meet new neurons when you were a baby.  Back then, we neurons were multiplying like crazy.

Well, where’d you all go then?
We all have work to do you know, telling everything in the body what you want them to do.  Not all of us can devote so much time to the TV.

Aw come on, I do plenty.
But you could do more—don’t you know that you actually create more brain matter when you use higher-level thinking?  You need to get back into shape, man.  You’re getting a little flabby.

Who you calling flabby?  And do you think anyone’s noticed?
The neurons have, and I’m sure it hasn’t escaped anyone else’s attention.  You’ve got to start exercising more—I’d say you could use a light workout of 20 minutes of reading a day.  I also recommend a few algebra problems for you sequential reasoning center.  Maybe an art class for your creative complex.  Best part of all this, is that once you get back into practice, you’ll start producing more new Neurons, and I’ll have someone to hang with.

Well, that’s something to celebrate at least!
Reading Response Prompts (Sentence Starters)
	AZ 9th Grade Reading Standard


	(1.6.2) Generate clarifying questions in order to comprehend text.

(1.6.4)  Connect information and events in text to experience and to related text and sources.

(1.6.5) Apply knowledge of organizational structures (e.g., chronological order, sequence-time order, cause and effect relationships, logical order, by classification, problem-solution) of text to aid comprehension



	Teacher Facilitation
	Objective: Students will respond to independent reading.  Students will make text-to-self, text-to-text, text-to-world connections.  Students will analyze literary elements in text.  Students will analyze organizational structures in text.
· SSR (Sustained Silent Reading), DEaR (Drop Everything and Read), Free Reading, and Independent Reading are all different versions of consistent (hopefully daily) in-class reading where students get to choose their reading material and read for anywhere between 15-30 minutes
· Any of these reading activities can be augmented by requiring students to consistently respond and reflect on their reading in writing; students are more likely to comprehend and remember what they read if they take 3-5 minutes to respond in writing

· Quickwrites, Reading Response, Reading Journals, and Reading Logs are different ways of organizing this activity

· If you ask students to simply respond to their reading, or write about what they read that day, you will likely find very surface-level summarizing, retelling, or detail recall

· However you chose to structure reading response in your class (see Reading Logs and Double-Entry Journals), using sentence starters helps scaffold high-level analysis for struggling readers (especially ELL students and students with reading disabilities)
· Using sentence starters instead of questions helps students get started with their ideas, so they don’t waste valuable analyzing time to copy a question or trying to figure how to rephrase a question into a statement
· The list of sentence starters on the next page is organized by reading skill; it can be an effective reinforcement of direct instruction in a particular skill (i.e. comparing and contrasting ideas or making text-to-world connections) to use related reading response prompts during students’ SSR time.


	Assessment
	Reading students’ reading logs, journals, etc. should help you identify which students are truly comprehending their texts and to target those students with the largest comprehension gaps for differentiation.  When reading response prompts are related to a particular reading skill, this can be an additional piece of data to identify students with skill deficiencies in whole group/class/direct instruction.  Students also value teachers who take the time to respond back to their analysis.  Responding back to one reading response a week for each student lets them know you have high expectations for the quality of their reading response and that you value their ideas.
Your assessment of reading response might also be based on a students’ individual reading proficiency or ELL or IEP status.  Reading Response is easily differentiated; for some students, writing one-sentence might be high level (beginning ELL and some students with reading disabilities).  For other students, you might expect a short paragraph and 2-3 specific examples from the text.



	Example
	It is helpful to have reading response sentence starters written on the board or on a PowerPoint slide.  For some student you might scaffold this activity by having the sentence starters pre-printed on their logs or journals.
This reminds me of…the day that my friend die.  His sister thought he was just fall asleep. but she know something wrong but she didn’t do any.  She felt gitly but she know’s that she had to move on but she will always love him. (10th grade advanced ELL student with identified learning disability)

This part is really saying…that Jenna feels responsible for her dad’s death.  Also, it’s saying that Jenna knows that it was Michael the one  who fired the gun and killed Jenna’s dad.  Now Jenna doesn’t hate Michael or doesn’t wish him to pay for her father’s death. (9th grader reading at a 7th grade proficiency)

Some reasons another student might enjoy this book are…because their favorite sport might be baseball.  They probably like reading sports books like me.  (9th grader with identified learning disability)



	Author/Source 


	Beers, K. (2003). When kids cant’s read, what teachers can do. Portsmouth, NH: Heinemann.

Preddy, L.B. (). Student reading response journal questions. Perry Meridian Middle School Istructional Media Center.  http://pmms.msdpt.k12.in.us/imc/preddy/writing%20prompts.pdf
Primary Strategy Literacy. () The Lancashire Grid for Learning http://www.lancsngfl.ac.uk/nationalstrategy/literacy/index.php?category_id=233&page_no=

Reading Response Prompts () Dahlgren School, Dahlgren Virginia http://www.am.dodea.edu/ny_va/dahlgren/classes/g&t/pages/students/reading_response/reading_response_prompts.html   9/28/2007




Reading Response Prompts for SSR

Author’s Purpose

· _______________ is the author’s way of saying…

· The author makes it seem like…

· The author gives the impression that…

· The author wants to tell the reader…

· ____________ makes me imagine that…

· The author wants me to think…

· If I could meet the author, I would tell him/her…

· The author builds tension in the story by…

· The author uses these words _______________ to create the effect of…

Cause & Effect

· One thing that caused the main character to act like ___________ was…

· As a result of _________, this happened…

· One cause-and-effect relationship I read about today was…

· What would happen if…?

· The cause of (name)’s problems are…

· One effect that reading this book has had on me is…

· Something I didn’t think was possible was…

· One thing that causes ______ is…

· One effect of the character _________’s actions are…

· The author uses these words _______________ to create the effect of…

· I would have reacted like ____________ because…

· If ______________ had acted differently then…

· If the book was relocated to ________________, then…

· Since this happened, ______________, I bet the next thing that happens will be…

Character

· The main character of my book, _______, is similar to me because…

· _______ is my least favorite character because…

· I would describe the main character of my book as…

· This character ________ is like _______ because…

· One thing that caused the main character to act like ___________ was…

· One complex emotion that (name) is feeling is ____ because…

· The cause of (name)’s problems are…

· I would like to meet ____________ from my book because…

· I would choose __________’s side in the story because…

· _____________’s feelings have changed about…

· If I could be one character in this book, it would be ________ because…

· The main character is feeling…

· In a movie version of the book, ______________ should play the main character because…

· In a movie version of the book, ______________ should play the villain because…

· _____________ is the most important character to me because…

· If I could be friends with one character from this book, it would be ________ because…

· I wish _____________ were a member of my family because…

· I would have reacted like ____________ because…

· If ______________ had acted differently then…

· _____________ acted inappropriately when…

· I know someone like _____________...

· _______________ is important to the main character because…

· _____________ (would/wouldn’t) fit into this class because…

· If ___________ could have one superpower, it would be ________ because…

· The perfect gift for _____________ would be…

Clarifying

· Now I understand…

· ___________ is confusing because… 

· I don’t get this part here ___________ because…

· This makes sense now…

Compare & Contrast

· At first I thought ________, but now I think…

· This character ________ is like _______ because…

· This story (is/is not) like real life because…

· The setting of the book is like my own community because…

· The setting of the book is different from my own community because…

Drawing Conclusions 

· _______ is my least favorite character because…

· Something I’ve learned about life from reading this book is…

· At first I thought ________, but now I think…

· Something I didn’t think was possible was…

· When I started the book I thought __________, however…

· This book should win the Printz award because…

· The best ending for the book would have been…

· An alternative beginning for the story might be…

· The funniest part of the book was when…

· The most unusual part of the story is…

· I was satisfied with the resolution of this book because…

· My favorite line from the book is _____________ because…

Figurative Language

· The mood of the section I read today was…
· An important image from the story is…
Main Idea

· The title of this book fits the information detailed because…

· The main idea of the chapter/section I read today was… 

· One dominant idea that my book discusses is…

· The main idea of my reading today was…

· The moral of the story is…

· Another good title for this book would be _________ because…

Making Inferences

· Something from my book that seems unrealistic is…

· This part is really saying…

· Some reasons other students might enjoy  this book are…

· _______________ is important to the main character because…

· _____________ (would/wouldn’t) fit into this class because…

Plot

· The main conflict in my reading today was…

· I was really surprised when…

· ______________ is the most important event so far in the book because…

· In the middle of the story…

· At the end of the reading today…

· The climax of the story is when…

· If this book had a sequel, it would be about…

· An important turning point in the story is when…

· I was satisfied with the resolution of this book because…

Predicting

· If I were the author, the next event I would write is…

· One clue about what will happen next is…

· I think that in the end…

· Since this happened, ______________, I bet the next thing that happens will be…

Problem & Solution

· One problem I have read about in my book is…

· The main conflict in my reading today was…

· I would choose __________’s side in the story because…

· The most exciting part was when…

Questioning

· After reading today, I wonder…

· ___________ is confusing because… 

· What would happen if…?

Read for Detail

· One specific detail about the setting in this part of the book is…

· One specific detail that I learned in my reading today is…

· One complex idea that I read about today is…

· This book has made me conscious of __________ because…

· An important object in the book is…

Setting

· One specific detail about the setting in this part of the book is…

· The setting of the book is important to the story because…

· If the book was relocated to ________________, then…

· The setting of the book is like my own community because…

· The setting of the book is different from my own community because…

Summarizing

· Another good title for this book would be _________ because…

Text-to-Self

· The main character of my book, _______, is similar to me because…

· This book is like _______ in my own life because…

· ______________ relates to something that happened in my own life because…

· One sensation I get from the novel is ___________ because…

· This book has made me conscious of __________ because…

· One effect that reading this book has had on me is…

· I was really surprised when…

· This reminds me of…

· ____________ makes me imagine that…

· If I could change one thing about the book, it would be __________ because…

· I’ve changed my mind about ___________ because…

· _____________ is the most important character to me because…

· I would have reacted like ____________ because…

· A character from another reading who would fit into this book is _________ because…

· I felt happy when…

· I was sad when…

· I felt relieved when…

Text-to-Text

· This reminds me of…

· This story is similar to something else I’ve read because…

Text-to-World

· Something I’ve learned about life from reading this book is…

· This reminds me of…

· Some reasons other students might enjoy this book are…

· You should buy this book because…

· This story (is/is not) like real life because…

· The setting of the book is like my own community because…

· The setting of the book is different from my own community because…

Theme

· The dominant theme of my book is…

· An important theme in my book is…

· A song that would go on a soundtrack for this book is ___________ because…

· The moral of the story is…

· Another good title for this book would be _________ because…

segregation





In the remaining sections, write three more words relating to the Civil Rights movement (no names!)





Concept Topic: Civil Rights





OR 





segregation





prejudice





demonstration





register





Describe or name topic that the four words below are related to.





Concept Topic: _______________________________________________________ 





write one of your target words























Name:


Date:


Per:





Definition


The part of the brain that controls complex thought and activity





Characteristics


Largest part of the brain


At the front of the skull


Proportionally larger than in other animals


Divided into right and left hemispheres








is not





is not





Cerebrum





Target Word:


Reprehensible 


Context (quote from the reading):


“Critics of President Clinton say that his behavior has been  reprehensible” p. 2








  What it is…			   What it is not…


Bad behavior			     	honest			


Behavior you can’t respect     		respectful		


Dishonesty/cheating		     	positive			


Negative			    	appropriate		











I’d probably find this word in these contexts


(places, events, circumstances)…


Criticizing lawyers for being crooked


Criticizing the President for “affairs”


Criticizing politicians for being dishonest


Criticizing killers who keep filing appeals








I’ll remember this word by connecting it to…


Reprehensible behavior by the football team who beat up the special education student














               


Skull


Head


Hemispheres














Non-Examples











Makes humans higher functions possible


Making music


Designing buildings


Writing poetry








Examples








Target Word:


__________________________________


Context (quote from the reading)::














  What it is…			   What it is not…


_________________________     ________________________


_________________________     ________________________


_________________________     ________________________


_________________________     ________________________





I’d probably find this word in these contexts


(places, events, circumstances)…




















I’ll remember this word by connecting it to…

















Target Word:


__________________________________


Context (quote from the reading):














  What it is…			   What it is not…


_________________________     ________________________


_________________________     ________________________


_________________________     ________________________


_________________________     ________________________





I’d probably find this word in these contexts


(places, events, circumstances)…




















I’ll remember this word by connecting it to…

















is





Name:


Date:


Period:





Name:


Date:


Per:





Definition





Characteristics


















































Examples








               









































Non-Examples














Definition





Characteristics


















































Examples








               









































Non-Examples














FRAYER MODEL VOCABULARY





synonym





is





is





is not





example





example





example





non-example





non-example





non-example





is not





is not





is





synonym





is





is





is not





example





example





example





non-example





non-example





non-example





non-example





non-example





non-example





example





example





example





is not





is





is





synonym





is





is not





is not





Accuse





Telling on someone





 To snitch





Assume something





Blame





Evidence





Secret





Complete Truth





Sibling of stealing something





Police accusing a suspect of murder





Teacher saying you were throwing things





Covering for a friend





Trust what someone tells you





Being found guilty of a crime





Approval




















Devastating





Enriching








Frigid





Sweltering








Anguish





Elation








Disapproval








non-example





non-example





non-example





example





example





example





is not





is





is





synonym





is





is not





is not





 To snitch





Blame





Evidence





Secret





Telling on someone





Assume something





Complete Truth





Sibling of stealing something





Police accusing a suspect of murder





Teacher saying you were throwing things





Trust what someone tells you





Being found guilty of a crime





Accuse





Name:


Date:


Period:





Setting





_____________________


_____________________


_____________________


_____________________








Conflict





_____________________


_____________________


_____________________


_____________________








The most important word in this selection is





Plot





_____________________


_____________________


_____________________


_____________________








Theme





_____________________


_____________________


_____________________


_____________________








Characters





_____________________


_____________________


_____________________


_____________________








Name:


Date:


Period:





Name:


Date:


Period:





Name:


Date:


Period:





Dict:


   To say,   


    speak





Dictate:


To speak out loud while someone records your words





Dictionary: A book recording the meanings of words





Predict: to make a guess about what will happen





Dictator: When a leader tells everybody what to do





Name:


Date:


Period:





1





 Life Issues Non Fiction 





Survivors………………………..……………………8


_______________________ Builder…………………………………………9


Comprehension: _______________________ and Details


___________________________:


Junes—Songs of Survival ____________________ …….…10


Beyond Brave Magazine Article………….………………………...12


Homeboy to the ______________ Life Issues Feature…...16


__________________ Challenge………………………………………….….20


Writing: _________________________: Paragraph……………..…….22


Careers: ____________________________________...................28


Functional _________________________: Calculating a Budget...29


Workshop ______________________.........................................30





Name:


Date:


Per:
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Comprehension Strategies
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